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Congratulations to the 2019-2020 ABE
Levels 3 and 4 scholarship recipients
Chris Ehard of Cumberland College and
Devona Russell of Carlton Trail.

See www.sabea.org Scholarships &
Awards section for this year’s forms.

PRESIDENT’S REPORT
By Patricia Ives, Parkland College

When I look back on the last year, I am
awed by the level of flexibility and creativity
that instructors exhibited during one of the
most challenging times that we have faced as
a nation. The expectations that were placed at
our feet asked us to become skilled with
technology and skilled at engaging students
through virtual modes. Students had similar
expectations placed before them, which
presented unique challenges. One main lesson
that I have learned is that each of us, students
and instructors, have the capacity to continue
to learn, grow, and excel. Education is an
ever-changing field, and we are focused on
building the professional capacity to navigate
the roads ahead. SABEA is intent on meeting
the challenge before us as an organization and
providing opportunities for our members to be
supported personally and professionally.

Over the past years, SABEA has held a
yearly professional development conference
each fall in Saskatoon. At the last in-person
conference in 2019, we were pleased to see a
growth in membership that reached close to 90
members. We brought in a keynote speaker,
Dr. Alec Couros, who was well-received.
Altogether, it was a highly successful year. At
that time, we eagerly anticipated the 2020
conference, and then the pandemic happened.
The SABEA board felt it necessary to move the
2020 conference dates to the following year. A

non-profit organizational requirement is a
yearly AGM, which we have always held in
conjunction with the conference. In 2020, the
SABEA AGM moved to a virtual AGM, and all
attendees received a thank you gift from the
Board. We appreciate your support,
communications, and AGM attendance, which
we will continue to lean on in the future.

Since Covid is still present in our lives, the
SABEA Board has elected to move the annual
conference to the fall of 2022. By that time, it is
anticipated that most of the Saskatchewan
population will be vaccinated and life will go
back to a more regular pace. We would like to
encourage every member to continue to
communicate with the Board and take part in
our upcoming virtual gatherings. The Board
plans to set up a few virtual get-togethers
where we can “visit”, share, and talk with
grade-alike instructors in a relaxed setting. We
also ask that every organization and member
keep us in mind for fall of 2022, when we can
meet again together in person! We hope to
make it a stellar conference as we meet
together again in person and enjoy the collegial
opportunities. Thank you to each of you!!

http://www.sabea.org/


SABEA IS A PROUD SPONSOR OF AN
ADULT 10 AND AN ADULT 12
SCHOLARSHIP – EACH $500

The SABEA Executive will select one Adult 10
and one Adult 12 student who…

■  was enrolled in a program of study at a
SABEA member college/institute or
organization whose nominating instructor is a
current SABEA member
■  maintained excellent attendance
■  has completed BE Adult 10 or Adult 12 with
a high academic average in four BE Adult 10
classes or four BE Adult12
30 level classes (excluding Life Experience)
completed in one academic year
■  has submitted an official Saskatchewan
Learning transcript for Adult 12, OR Institute or
College Official Seal transcript for Adult 10
■  has submitted an instructor letter of
recommendation to confirm criteria

Mail to: SABEA
Attn: Scholarship Committee,

Box 2243, Melfort, SK
S0E 1A0

FEATURED COLLEGE: GREAT
PLAINS  “Our Role in Truth and
Reconciliation”

Representing the Southwest Multicultural
Association--Bula Ghosh (GPC Program
Coordinator)

“Education is what got us into this mess…but
education is the key to reconciliation.” --  Hon.
Murray Sinclair

This profound statement by the Truth and
Reconciliation Chief Commissioner Honourable
Murray Sinclair lays the path for educational
institutions to play a significant role in paving
the road towards reconciliation.

Great Plains College has taken an active
role in making a difference to have the “truth” of
Truth and Reconciliation known to its
community of learners and staff. The Swift
Current Truth and Reconciliation Committee
was initiated by Southwest Multicultural
Association and now, has a life of its own.
Many community organizations and individuals
are part of this committee and are actively
involved in the implementation of the events.
The college has joined this community
committee and provides support of staff and
resources.

The organizations involved are City of Swift
Current, Southwest Newcomer Welcome
Centre, Chinook School Division,
Saskatchewan Health Authority, Chinook
Regional Library, and others.

MMIW Event in Swift Current
With a focus on education and learning the

“truth” about Indigenous history and culture,
the committee started holding events in 2017.
A national survey done two to three years prior
to 2017 indicated that the Prairie Provinces
had the highest percentage of people who had
never heard of residential schools.  The
committee has held the following events
through the years:

● 2017 Theme: Residential Schools
● 2018 Theme: Sixties Scoop
● 2019 Theme: Missing and Murdered

Indigenous Women
● 2020 No event due to COVID-19



● 2021 Truth and Reconciliation:  Speaker
Series (held on March 3, 10 and 17)
Theme: What does reconciliation mean
to me?

For this series, the speakers were
Honourable Murray Sinclair, Zoey Roy, and
Mary Culbertson. Each speaker approached
the theme from different perspectives and laid
emphasis on knowing the “truth” and being
mindful and reflective as an individual.  The
need for change in the systems was also
highlighted.

The Hon. Murray Sinclair mentioned that to
move forward in the Truth and Reconciliation
process, educating people on the impacts of
residential schools is a key element in the
process.  Benefits are long term. He further
mentioned, ”It is about ensuring that we have a
better understanding of each other, and that we
also have a better understanding about
ourselves on an individual level.”

On March 10, poet, youth activist, and
creative artist Zoey Roy emphasized the
changes that need to happen in the youth
justice system and social services in
Saskatchewan.   She mentioned the number of
Indigenous youths in jails in Saskatchewan is
disproportionately high and needs serious
attention. She stated that 35% of homeless
people in Canada are Indigenous women.
Although we might have made some strides in
the cultural sector, we have a long way to go in
the structural part of our institutions and
societies. Zoey recited her though-provoking
poetry.  It was inspirational.

For the final session on March 17, Treaty
Commissioner Mary Culbertson talked about
the racism that exists in our societies and how
it affects people, particularly children.   She
related the value of having conversations and
keeping the discussion on reconciliation alive
and well to further its cause.

Overall, the sessions of the Speaker Series
were informational and motivating.   We would
suggest that people review the 94 Calls to
Action and adapt the ones that will work for
them in order to be a driver of the change.
Great Plains College has an Indigenous
Engagement Committee (IEC) and does
activities in the college led by its committee
members.  IEC has organized events at the
college, which also has a Memorandum of
Understanding (MOU) with the Office of the
Treaty Commissioner.

For this Speaker Series, the speakers made
two presentations, one for the students of
Chinook School Division in the morning, and
the other in the afternoon for the general
public.  The presentations in the afternoon
have been recorded and can be accessed at
www.trc-swsk.ca.

2018 Theme Sixties Scoop
Educational institutions, both secondary and

post-secondary, can play a significant role in
leading the nation towards reconciliation.  In
the words of Honourable Murray Sinclair,
“Achieving reconciliation is like climbing a
mountain — we must proceed a step at a time.
It will not always be easy. There will be storms,
there will be obstacles, but we cannot allow
ourselves to be daunted by the task because
our goal is just and  it is also necessary.
Remember, reconciliation is yours to achieve.
We owe it to each other to build a Canada
based on our shared future, a future of healing
and trust.”

http://www.trc-swsk.ca


The Secret Sauce is Engagement
By Taryn Ward, DTI Technology Director
Former ABE Level 4 Instructor

When talking about online learning, a topic
that pops up quite frequently is the feeling of a
disconnect between instructors and students
and a loss of classmate connections which
would normally and naturally be built into a
face-to-face setting. The feeling of community
is being lost. It is tempting to focus all the
energy on the content of each class.

What matters most though, is creating
structures for personalized touch points for
your students. Students and instructors are
missing the feeling of connection they have
when walking into the classroom. We can still
create these connections; it's just going to have
to look a bit different. Some fun things that
other instructors have tried are included here.
Check Ins

Can be done weekly, monthly, daily or as
sporadic as the Instructor would like. Some
questions that could be answered are: What is
one thing that has been going really great?
What is one thing that can be improved? What
is one thing that is going on with them
personally? How are you finding online
learning? Ask them what is working for them or
maybe what isn’t. Do you have any
suggestions on how we can improve? This
activity can be structured as an online Sharing
Circle.
Group Work

There’s no reason why this approach can’t
be done in an online classroom experience.
Indeed, most video conferencing tools offer
‘breakout room’ functionality. Zoom, for
instance, enables up to fifty separate sessions
per meeting. As the host, you will be able to
switch between sessions as you wish to check
on progress. Once your students have had a
chance to discuss a topic within their groups,

they can return to the main classroom session
and present their findings. It can take some
configurations and getting used to, but for both
instructor and students, this is a powerful tool
to have within your online teaching tool box.
Virtual Field Trips

Instructors and students have the
opportunity to share interesting places that
they have been, yet keeping with social
distancing and staying close to home. As a
class, everyone has the opportunity to learn
about gems in our own backyard that they can
then share with their family and friends. This
could be set up as a weekly schedule, with
each student taking a week and sharing a short
video or pictures of a place that they have
been or have found.
Solve an Escape Room

Virtual escape rooms provide a challenging
adventure for teams. Students (players) can be
broken into groups, where each group can
meet separately online and you as the
instructor can jump into the groups or have the
groups record their virtual meeting to be
enjoyed later. Players will get the same puzzles
and tasks to overcome as they would in a
physical room all while working towards a
shared goal – escaping! Virtual escape rooms
can be found by all over the internet, or a tried
and true site is
https://theescapegame.com/remote-adventures
Desert Island Scenario

Students can be broken into groups and
group members are given a scenario where
they’re stranded on a deserted island with
seven objects, but they can only grab three.
Make these objects as obscure and
challenging as possible so that your team
members are forced to use critical thinking and
planning. Examples of items are a bag of fruit
and vegetable seeds, a pocket knife, a 100 ft
rope, a bedsheet, a bucket, 2 liters of
kerosene, pen and paper, and so on. Then split



the team into small groups and allow them to
collaborate on which items they want to pick.
Once  discussion is complete, get onto a team
video chat and discuss the results. Such
games and exercises demonstrate how
working together helps a team achieve better
results and can help virtual workers learn how
to collaborate without being in the same room.
Picture Sharing

We all know that time is precious and
sometimes you don’t have enough time for a
longer activity. This is an awesome one that
doesn’t take too much time or planning. Set
aside designated time, perhaps at the
beginning of each meeting, for a student to
share one personal photo that is unrelated to
work. This photo can contain pets, hobbies,
gadgets, family members, etc. Then have them
explain the photo such as what’s going on and
why they chose it. Allowing each other to share
part of their personal lives makes teamwork
more fun and can bring a new element of
camaraderie.
Building a Storyline

Building a storyline is one of the oldest and
most fun team building activities. Get the entire
group to virtually “form a circle” on a video call
and start the process like this: The first person
begins the story with one opening sentence
and another incomplete one. For example: “On
Mark’s first day at school, his car broke down.
At first, he felt helpless, but then he…” The
next individual completes the previous line and
adds another incomplete sentence. This way,
each remote student contributes until everyone
has had a turn. Not only does building a
storyline force us to use our creative juices, but
it also helps us listen to each other and
improve cooperation. These collaborative and
listening skills are the building blocks for clear
and effective communication in online learning!

A Look at the Future
This short activity involves sharing an

e-newspaper or magazine with the team, and
asking each student or group to mark 3
headlines that could be related to the class.
Have the class come together online (could
also break the students into groups)  and have
each share their chosen headlines and why
they picked them.
Aliens have Landed

Divide the whole team into smaller groups
of three to four members.
The scenario is aliens have finally landed on
Earth, but they don’t speak English, so
each team must pick five symbols or pictures
to best describe their class, course, program,
or town/city. Come together after for a sharing
of their pictures or symbols.
Conclusion

When creating an online connection, keep
it simple and then adapt and build from there.
Instructor check-ins are a must to see what’s
working for everyone, what’s not, but most
importantly is to allow the opportunity for
students to have an input. It’s also important to
let them know that we are all in this together in
this learning curve, and that changes will be
made and adaptations will be taken to create
the best online learning experience.

"Student" by CollegeDegrees360 is licensed under CC
BY-SA 2.0



Blended Learning Design Resources
By Jennifer Rooke, Educational Technology
Coordinator, NWC

“Blended instruction is what the teacher does
with technology. Blended learning is where
students use tech to have control over path,
place, and pace.” - Eric Sheninge

This submission pulls together main points
from three websites that guide instructors in
blended learning models.
Five Components Needed for a Blended
Learning Model

To help explain ways to blend both these
education models, the following components
need to be included in a blended learning
environment:
1. Always conduct first class Face-to-Face (or
at least Real-Time) if possible.
2. Do real-time assessments, and provide the
choice of F2F or online.
3. Conduct multiple times throughout the class
that are synchronous.
4. Differentiate content delivery and discussion
methods.
5. Limit class sizes.
https://www.edutopia.org/blog/blended-online-l
earning-heather-wolpert-gawron
Targeted Learning Opportunities:

Instructors will need new skills to learn how
to support students who are learning different
things, at different paces, through different
approaches (e.g. one-on-one tutoring,
small-group instruction, project-based learning,
and lectures).

As blended-learning models mature, there
will be opportunities to team teach with
differentiated roles for teachers such as
content experts, learning coaches or
facilitators, and paraprofessionals that can
support students with social/emotional needs.

Because technology is becoming simpler to
use, instructors won't necessarily need as
many technology skills to teach in a
blended-learning environment. According to
the International Association for K-12 Online
Learning's National Standards for Quality
Online Teaching documents, instructors need
to be able to communicate via a variety of
mediums, explore, identify, and use a variety of
online tools to meet student needs, and be
able to do basic troubleshooting--such as
helping students reset passwords, or download
plug-ins. Being able to teach effectively offline
as well as online will be critical.
Sound pedagogy strategies include:

● Small-group instruction while the rest of
the class is engaged in other activities

● Checking for understanding
● Differentiation
● Assessment (formative and summative)
● Feedback
The real power of pedagogically-sound

blended activities is to empower learners to
greater ownership over their learning, yet
making the experience more personal in class.
Included elements increase student agency
(path, pace, place, choice, and voice),
incorporate flexible learning spaces, and create
tasks that involve purposeful use of technology
to collaborate, communicate, and create.
See an expanded version at:
http://esheninger.blogspot.com/2019/03/the-pedagogy-of
-blended-learning.html
Streamlined Ten-Step Process for designing
a course
Source:
https://teachonline.ca/tools-trends/designs-for-teaching-i
n-the-digital-age/how-develop-online-course-quickly-and
-effectively-ten-step-process
Step 1: Identify the course(s) to be developed.
Step 2: Collect and review the assets
associated with the course.
Step 3: For each week of the course, identify
the learning objectives, activities, required

https://www.edutopia.org/blog/blended-online-learning-heather-wolpert-gawron
https://www.edutopia.org/blog/blended-online-learning-heather-wolpert-gawron
http://esheninger.blogspot.com/2019/03/the-pedagogy-of-blended-learning.html
http://esheninger.blogspot.com/2019/03/the-pedagogy-of-blended-learning.html
https://teachonline.ca/tools-trends/designs-for-teaching-in-the-digital-age/how-develop-online-course-quickly-and-effectively-ten-step-process
https://teachonline.ca/tools-trends/designs-for-teaching-in-the-digital-age/how-develop-online-course-quickly-and-effectively-ten-step-process
https://teachonline.ca/tools-trends/designs-for-teaching-in-the-digital-age/how-develop-online-course-quickly-and-effectively-ten-step-process


interactions, the skills and knowledge mastery
required and assessment.
Step 4: For assignments associated with the
course, define the requirements and the
associated rubric for assessment/marking.
Step 5: For each student of the course, identify
the assumptions about prior learning and skills
and the time commitment.
Step 6: For the student who is doing well in the
course, identify additional reading or learning
activities that may assist them in deepening
their knowledge and skills for each week of the
course.
Step 7: For the student who is struggling with
the course, identify activities which may help
them improve their knowledge and skills for
each week of the course or an alternative
method of remediation for each week.
Step 8: Identify activities or parts of the course,
which require synchronous interaction between
students and instructors. Specify the purpose
of this interaction.
Step 9: Identify activities or parts of the course,
which would benefit from peer-to-peer
interaction (not in real time) or interaction
between students and the instructor (not in real
time.
Step 10: For each activity or component of the
course, identify its expected shelf life. When do
we need to revise or review this material to
ensure that it is current? Click on the link at the
top of this section for the expanded version.

"Educational Technology
special issue on Opening
Educational Resources"
by judy_breck is licensed
under CC BY-SA 2.0

SRL Strategies and Online Learning
By Arlene Sanderson - ABE Level 3 & 4, NWC

“Though exact figures are unknown, attrition
rates in online learning can be twice as high as
traditional face-to-face learning formats (Levy,
2007). Indeed, some research suggests that
attrition rates in online courses hover around
40-60%” (Burns, 2020)

Most of us were plunged into the online
learning environment, and had little time for
planning and strategizing. As my Ed. Tech.
Coordinator states: “Switching to blended
instruction and tools is just like first year
teaching all over again.” We have started down
a new path educationally. While we may go
back to more in-class instruction, I believe
there are many changes in instructional
practices that will become permanent. We
expect our learners to adapt. It is also
important that we adapt and grow in order to
follow best practices, especially as we saw a
higher attrition rate in our rural ABE program
this academic year.

Self-regulated learning (SRL) can be a big
issue with adult learners, particularly as more
responsibility is put on the learner with an
online or blended learning environment. Many
of our learners are single parents with children
at home. The additional challenges of finding
available childcare, dealing with overcrowded
households, unreliable wifi connectivity
(especially in many rural/First Nation settings),
and dealing with new technology processes
compound the ability of many learners to
successfully navigate online learning
successfully.

According to Wong et al, the Zimmerman
model that says there are three phases to SRL
that operate in a “cyclical” way: forethought,
performance, and self-reflection (Wong et al.,
2018). In short, this means how learners

https://www.flickr.com/photos/55063476@N00/2091258318
https://www.flickr.com/photos/55063476@N00/2091258318
https://www.flickr.com/photos/55063476@N00/2091258318
https://www.flickr.com/photos/55063476@N00
https://creativecommons.org/licenses/by-sa/2.0/?ref=ccsearch&atype=rich


approach/think about a task (goal setting and
strategic planning, expectations), how they
perform it (interest, imagery, self-instruction,
attention focusing, task strategies,
self-observation), and what they think about it
upon completion  (self-evaluation,
self-judgment, self-satisfaction, adaptive or
defensive).

Of a number of strategies reviewed by
Wong et al, they found the most important
factors were metacognition, time management,
effort regulation, and critical thinking. One of
the studies they reviewed emphasized four
important support functions: 1) conceptual
support (concepts, priorities), 2) metacognitive
support in evaluating their learning processes,
3) procedural support (help in using
resources), and 4) strategic support (various
methods of completing tasks).

While the Wong et al review provides a
strong theoretical base, the article by Burns
has practical applications that resonate with my
work context (Burns, 2020). She uses the
Zimmerman model to break the processes
down into metacognitive, motivational, and
behavioural and emphasizes three main
strategies to support SRL processes:
1) Course design: high interaction, including
learner-instructor and learner-learner
interaction. Elements include clear, organized,
easy navigation; SRL training in orientation
sessions; multiple short-term goals and shorter
completion times; models and rubrics;
opportunities for self-reflection.
2) Instructor Training: support in creating an
engaging and collaborative learning
environment that provides a sense of
community and builds self-confident learners;
and support in providing learners with SRL
strategies and behaviours. Elements include
weekly/daily check-ins, reminders, frequent
contact; detailed and constructive feedback;
and public recognition of work well done.

3) Learner Development: train and support
learners in developing SRL skills. Elements
include peer partnerships, a type of pact that
learners will reach out if they need help, help
learners make a schedule/plan for studying,
suggest ways of dealing with distractions (e.g.
family or phone), and discuss strategies for
breaking negative habits.

What I found interesting in researching this
topic was that learners who are low on
performance at the outset were less likely to
respond to SRL strategies. Learning in an
online environment requires a heavy cognitive
load that can be confusing and even
overwhelming (Burns, 2020) . As it is less
structured than a controlled classroom
environment, SRL strategies are all the more
important. Adults that have a history of low
functioning in a classroom setting need more
training and support from the start. As we
approach the end of the first academic year
with an entirely online or blended model of
delivery, we are reaching the self-reflection
stage of our instruction. Training and
supporting learners in SRL behaviours is high
on my priority list for the upcoming academic
year.
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UPCOMING FALL NEWSLETTER

SABEA is looking for submissions for
the next newsletter. We would like to
highlight one of the colleges and share some of
their success stories. You may be doing
something innovative that you believe would
interest other members, or perhaps you are
piloting a new project.
This newsletter has focused primarily on the
switch to blended and online learning. Any
suggestions for themes for upcoming
newsletters would be welcome.

Please email your
articles and/or ideas for
our upcoming Fall 2021
Newsletter to:

Arlene.Sanderson@sabea.org
or
Patricia.Ives@sabea.org

We appreciate every contribution!

mailto:Arlene.Sanderson@sabea.org
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